Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 2004

Handbook Containing Basic Requirements of the Implementation
and Management of Parent Partnered Programs
Gregory Wayne Lovercamp

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Educational Administration and Supervision Commons, Educational Assessment,
Evaluation, and Research Commons, Educational Methods Commons, and the Other Education Commons

ABSTRACT

HANDBOOK CONTAINING BASIC REQUIREMENTS
OF THE IMPLEMENTATION AND MANAGEMENT OF
PARENT PARTNERED PROGRAMS
by
Gregory Wayne Lovercamp
August 2004

This project provides school districts with background and resources to
implement an alternative school program that involves parent partnership at a high level.
Though resembling homeschooling, families involved in these programs in Washington
State are emolled as public school students in the sponsoring district. Some
homeschoolers tend to view these programs with a wary eye, while participants have
found what they consider to be a godsend that enables them to educate their children the
way they want with resources made available by the local school district.
Applicable requirements are delineated and sample documents to meet those
requirements are included.
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CHAPTER ONE
THE PROJECT REPORT
Parent involvement in the education of their children has increased dramatically
over the last 20 years. Schools work diligently to create programs to involve the parents
Qf the students in the school. The "No Child Left Behind" lr.gislation of 2001 has made

clear the need for increased cooperation between school and home. The goal is to give
every opportunity for today's stndents to prepare themselves for the marketplace of the
21" century. Schools that do not adequately address the academic progress of their
enrolled students as determined by test results risk censure at the very minimum.
The culture of America that demands the best for its children has created a climate
in which a variety of choices are available for individual families to select what best
meets their needs. Charter schools are created to meet the needs of a target population.
Charter schools are available in 39 states, some more regulated than others but all with
the expectation that they must please the constituents whom they serve at the same time
proving themselves with better than average test results. One of the main attractions of
charter schools is the freedom they are usually given to shed typical requirements placed
on public school systems. Opponents of the charter school movement counter that
regular public schools could and should be given the same freedom to re-tool and meet
the needs of the marketplace. To phrase that ideological position more succinctly, these
charter schools do not have a guaranteed pool of constituents from which to draw
students so they must attract the attention of parents with a specific area of expertise or
focus. This promise of cutting-edge education attracts the attention of those whose
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children are not motivated in a typical school setting (Center for Education Reform,
2003).
Choice within a public school framework is an option. School districts often
<;regte options to meet the needs of its constituents. One way this is done is to allow a
system in which parents may place their children in another public school either within
the local district or one out-of-district to which the parent is willing to provide
transportation. Another option is for a school district to open a specialty school to meet
the needs of a specific population. School districts in Washington State have this option
available because of a Jaw that provides guidelines for the administration of alternative
schools. This law has been interpreted to mean that districts may provide an alternative
school option for K-8 education as well as the more traditional high school alternative
school setting.
Purpose of the Project
The purpose of this project is to provide Washington State school districts with a
valuable reference for the purpose of opening a school with the specific purpose of
serving those families who have determined that they intend to withdraw from public
education for a variety of reasons to be discussed further in chapter two. This handbook
will advise school districts how to approach setting up an alternative learning program
based on WAC 392-121-182. This school law within the Washington Administrative
Code outlines how school districts are to open and manage school programs for special
populations.
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Significance of the Project
There are more than fifty school districts in Washington State with alternative
programs based on WAC 392-121-182 (Bergeson, 1999). In most cases school district
personnel struggled to ds"termim: what kinds of.services could legally be provided and
how to balance those requirements with the desires of the parents of potential students
enrolled in these programs. Some uniform guidance should be available that will provide
general and specific information that draws from the experience of other school district
staff, parents of enrolled students, and resource people from the Office of the
Superintendent of Public Instruction. Detailed guidance regarding the specific items that
an auditor will require to be made available for auditing purposes will make such
programs better as well as direct school district staff in how to communicate more clearly
the necessary requirements to potential participating families.
Limitations
The limitations of this project are as follows:
1. There are many options available to parents who do not want to place their
children in a regular school setting. Rather than try to cover the entire topic of
school choice this project will provide a handbook for school districts desiring to
start a school program that reaches out to families who will not place their
children in available "choice" schools.
2. At the time this project was written, only Washington State had legislation that
allowed this specific alternative school choice.
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3. Although general guidelines are included in this project, school district personnel
should not attempt to create a school program without intentional inclusion of key
potential constituents. Local needs and parameters will make each program
unique and different.from other programs in other school districts in the state.
4. This handbook is a starting point for school districts to use as a resource when
exploring the possibility of opening a new school to serve a specific population.
Visiting other programs, responding to the interest of parent stakeholders and
becoming aware of state requirements will be part of the process of determining if
such a program will work in a specific community.
Definition of Terms
To provide a clearer understanding of this project definitions of terms are
provided:
Alternative Learning Experience Program -A term that became common in Washington
State in the 1990s that generally has been replaced with the term "Parent-Partnered
Program" (Bergeson, 1999). This designation is not to be confused with the fact that
school districts across the United States have implemented programs in which they
partner with parents to enhance the education of children (Rosenthal, 1996; Swick, 1992).
Charter School - Thirty-nine states have legislation that allow some form of school
alternative called a charter school that is approved by either a school district, college or
other regulatory agency to provide educational services with state funding. Some of
these schools have a specific curriculum focus or serve a specific target population. The
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charter or plan for the school must be approved by the regulatory agency before the
school can open (Hadde1man, 1998).
Enrolled Home Study-A useful term that designates that a student is enrolled part-time
in a school distric.t program, but for the most part is educated at home. This term is
functional when looking at programs from different states across the country (Lines,
2003).
Home-Based Education - This term is somewhat synonymous with independent
homeschooling with the distinction that the home is the focal point of the family's choice
(Bergeson, 1998).
Home and School Partnership - The result of an impo1tant decision by progressive school
districts all across the country to reach out to parents of their regular school students to
increase the potential learning of the child. This has become a greater focus since the
"No Child Left Behind" legislation of2001 (Swick, 1992). This is a general term used in
education today and does not refer specifically to alternative programs in Washington
State.
Independent Homeschooling - Approximately two percent of the school-aged children in
the United States do not attend any school outside the home on a full-time basis. The
parents of these children retain the authority to direct the education of their children.
They may teach subjects at home, form cooperatives with other families or enroll their
children for specific classes in public schools (Lines, 2001).
Parent-Partnered Program-A term adopted by a cooperative of most of the public school
district programs in Washington State that operate under WAC 392-121-182. These
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programs provide an atypical school setting for families who want an alternative to
regular school choices, which includes a required number of hours in classes at the school
site and a required number of documented hours of study at home under the direction of
the parent.
School Choice- A term that generally means that parents will have some choice related to
where their children will attend school. The choices can be limited to only schools within
a resident school district or there can be an option to attend neighboring school districts
as well. Some states allow state funding to pay for private school tuition. This broadens
the menu of school options for families (Center for Education Reform, 2001 ).
Project Overview
Chapter one includes the purpose and rationale of the project as well as
limitations and definitions. Chapter two will focus on literature reviews used for the
project and research summaries that provide support for school districts or interested
parents in determining the suitability of these programs for their local community's
needs. Chapter three will explain the methods used to gather and analyze information for
the project. Chapter four will explain the project, including samples of required
documentation and other requirements for the administration of the program. These
resources relate to sections one, two, three and five of WAC 392-121-182 that specify
requirements for school board policies, learning plan requirements, enrollment reporting
and district provision for the program. Additional handbook resources with samples to
use for a program overview, forms, letters and contracts will be located in the Appendix.
Chapter five includes the summary, conclusions and recommendations.

CHAPTER TWO
REVIEW OF THE RELATED LITERATURE
Few topics elicit a greater variety of heartfelt reactions than the subject of school
choice. Anyone with any connection to school aged children will have an opinion on the
topic. There are many reasons we feel so strongly about a topic as important as the
education of the next generation of Americans. For the purpose of this project this
review of the literature related to this topic seeks to bring to light the variety of ideas on
this subject as they relate to the chosen area of focus, a handbook for the implementation
of an alternative school program in a Washington State school district. It will analyze the
subject briefly on a large scale, becoming more specific both topically and regionally,
finally focusing entirely on the alternative learning experience programs in Washington
State often called Parent-Partnered Programs.
For the sake of clarity a definition of terms will prove helpful. Many schools
often implement programs which they call "parent partnered" meaning that they are
working to engage the families of regular school students to increase the likelihood that
the students thus cared for will succeed academically (Hiatt-Michael, 2001). This parent
partnering often means that the parents nurture their children by following through on
learning projects and supporting the school by becoming involved in various decisionmaking activities (Swick, 1992). This is not the kind of partnering this project addresses.
Partnership education has also been discussed as a component of educational reform that
can help children excel in our technology era. It refers to teaching children to work
together in unprecedented ways in the work force. It also addresses the acceptance of
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others different from us. This all inclusiveness attempts to break down walls of
exclusiveness and prejudice that are entrenched in society (Eisler, 2000).
The purpose of this project is to provide guidance for districts seeking to
implement an alternative school pi;ognim for those families who seek an option that relies
more heavily on the parent-student working relationship. The learning plan for such a
program is developed not exclusively by the school or the parent but rather is a
collaboration of effoti between the two (Bergeson, 1999). This review will begin with a
look at school choice in general as the source of the change sought by those families
likely to flee the traditional school setting. It will then pursue the topic of
homeschooling, a choice of some who choose to withdraw their children from traditional
public school. Then, it will focus on a particular choice called in this study "ParentPartnered Programs". This choice is variously called:

•

"alternative learning experience programs" (Lilly, 1998),

•

"homeschool programs or centers" (Lilly, 1998),

•

"homeschool allotment parent-partnership programs" (Marschall, 2001 ),

•

"emolled home study programs" (Lines, 2003),

•

"alternative public school programs" (Kaseman, 2000)

•

or "alternative education programs" (WHO, 2001)

School Choice
A poll conducted in August of2002 found that 63% of Americans favor school
choice (Center for Education Reform, 2002). In 1973, 58% of respondents had "a great
deal" or "quite a lot" of confidence in public schools. By 1999, this support had fallen to
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38% (Paul, 2002). Chaiier schools with their emphasis on autonomy and accountability
are seen by many as a workable alternative to vouchers, which typically allow parents to
simply move their children to another available public school (Hadderman, 1998).
Evidence is growing that pars;ntswith greater choice are more involved in their Ghild's
schooling and prefer a higher standard of achievement for both their children and their
chosen school. (Hadderman, 1998). Students whose parents place them in choice
schools are likely to perform better in the chosen school. However, research indicates
that many times parents identify good schools as those with positive characteristics of the
students attending those schools such as higher socio-economic status, suggesting that
greater choice could result in greater segregation along racial/ethnic and socio-economic
dimensions (Goldhaber, 2001). School choice appears to have some small benefit and
the competition for students between schools and districts have some small beneficial
effects on the efficiency of the schools studied. Parents are sensitive to school quality,
but tend to base their choice at least to some degree on non-academic attributes of the
school (Goldhaber, 2001).
Partnership Education
Reference was made in the introduction to parent partnership as it relates to
engaging parents in the education of their children in a regular school setting. Another
reference to Partnership Education has been clarified to mean the working together with
students and teachers whether they are parents or school staff to engage the students more
actively in the design and implementation of the educational program. Partnership
education's three components; process, content and structure have been used to influence
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how, what and where students learn life's lessons. This philosophy can have an impact
on the learning of students in various settings and should be considered when designing
an alternative learning environment. It also has a positive impact on how various
minority groups are viewed. This author proposes a positive representation of groups
who have been maligned in the past such as women, Native Americans and African
Americans (Eisler, 2000).
Homeschooling as a Choice

It is estimated that roughly 2% of the school-aged children in the United States
are educated in the home (Lines, 2001). Though becoming more varied as a group,
homeschooling parents tend to be religious, conservative, white, better educated, and part
of a two-parent family when compared to the average American family (Lines, 2003).
The four reasons most commonly cited when the homeschooling choice is made are
dissatisfaction with public schools, the desire to impart religious values freely, academic
excellence and the building of strong family bonds (Lyman, 2003).
There are two questions often posed in regards to homeschooled students. One
has to do with socialization of those involved in the educational choice. Some will point
out that there is no conclusive research suggesting that additional time with same-aged
peers is preferable to more time with individuals of varying ages (Lines, 2001 ). The
second question has to do with academic performance. Researchers cannot tell whether
the same children would perform better or worse academically in a classroom versus the
home. The idea that homeschooled students test better than their public school
counterparts cannot be substantiated because state data does not reflect the testing results
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of all homeschooled students as some do not register with their school district or
participate in testing (Lines, 200 I).
Although the growth rate of homeschooling has plateaued (Lines, 2001) the
ac.ceptancelevel ofthe practice has improved (Lyman, 1998). · An increasing
dissatisfaction with the testing results of public schools is one reason poll participants
express openness to the homeschool choice of increasingly more Americans (Lyman,
1998).

Parent-Partnered Programs
It has been suggested the plateau in the growth rate of homeschooling is due in
part to the efforts of public school districts to offer appealing choices to those who have
or are close to withdrawing their children from the public schools (Kaseman, 2000). Online education programs, charter schools, and Parent-Partnered Programs are the most
common options available.
Parent-Partnered Programs are offered as an option for families who are able to be
very involved in the actual delivery of the education to the child. Since most of the
hours of learning take place at home under the supervision of the parent, the ability of the
parent to be available for twenty to twenty five hours per week is an important
consideration for those considering enrolling their child in such a program. Typically the
child is in attendance at a central school site for a minimum of five hours per week and
fifteen to twenty hours at home for study of subjects not taught at the school. This
combination of!earning environments is appealing for many who take advantage of this
option.
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Philosophies and ideals vary within the group of seventy programs currently in
existence in Washington State. Some require a period of homeschooling prior to
admittance into the Parent-Partnered Program. Their reasons for this requirement are that
it .scre~ns out fomilis:s that are not truly interested in being the primary educators for their
children, it allows parents time to learn how to educate their children at home, time to
meet the state requirements and time to find the support they need to be a success. This
requirement also allows time for a relationship to develop between school staff and the
family before enrollment in the program and it also prevents the admission of students
who have been suspended from the local public schools from coming into the program
(Marschall, 200 I).
Other programs take students on a space available basis and lend support to
families from the outset of the relationship. Other ideas to help families are to require
parent educational training sessions for the first month, either through correspondence
courses, sponsorship of a parent-qualifying course or by giving the family a curriculum
program they can use right away. Others provide opportunities to network with veteran
parents who have successfully worked with their children at home or they require a
weekly meeting with a staff person (Marschall, 200 I).
There are several organizations in Washington State that represent a constituency
ofhomeschoolers. One of these organizations, the Washington Homeschool
Organization, makes reference on their website to Parent-Partnered Programs. In a
treatise entitled "What You Need to Know About K-12 Alternative Education Programs"
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the writer lists several points referred to as problems when school districts staiied
programs that:

• Called themselves "homeschool" programs which led to confusion,
• Failed to explain to inquiring citizens that enrolling in such a program
changed a student's status from "homeschooled student" to "public education
student",

•

Manipulated students' entry into the programs,

•

Illegally used religious curriculum in a public school program,

•

And refused to allow part-time emollment to students (Washington
Homeschool Organization, 200 I).

This concern is echoed on a national level by those not happy that charter schools
and cyber schools are being created to entice homeschool families to email their children
and thus become eligible for taxpayer monies (Maeroff, 2003).
It is possible to find some in the homeschool community who support ParentPartnered Programs and what they offer. The Family Learning Organization's website
weighs in on these Alternative Education Programs and discusses the point centered
around the use of the name "homeschool" as it relates or does not relate to patiicipants in
public school Parent-Patinered Programs. The point of this article is that a new style of
education for all is desirable and all students should be able to come and go to and from
the schoolhouse to learn a specific subject and yet retain responsibility for their own
education. According to this author, these Parent-Partnered Programs do not impinge this
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ideal. Additionally, public school educators who change their paradigms to work with
this constituency are lauded as honored professionals (McCurdy, 2004).
Startup Resources
. . Tll\;Ie have been noteworthy .attempts to streamline the effort needed to begin a

new program and pass along valuable tips to make the first year or two less difficult. The
Washington Association of Learning Alternatives provides workshops at their annual
conference to address a particular need of those implementing WAC 392-121-182. In a
session entitled "Starting a New Program" Lile Holland pointed out process steps
including determining the reason for the program, targeting a specific population,
financing considerations, staffing, and evaluation. (Holland, 2004).
The administrator and lead teacher of the Parent-Partnered Program in Snohomish
shared her ideas at a conference in Chelan regarding the essential components of a
successful program. She emphasized support from the school district, the necessity to
acquire passionate teachers, an adequate physical location that is centrally located,
committed parents, the practice of conducting parent surveys to choose classes that will
be offered and the practice of providing an allotment from the budget for families to
purchase curriculum for student use while enrolled in the program (Shirey, 2003).
To increase the possibility of success for school districts to work effectively with
homeschool populations the following guidelines are important:

•

Treat parents with respect especially as it relates to education expertise and the
choices families will make.
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•

Be flexible and make certain that staff working with homeschool families have an
understanding of the reasons these families make their choices.

•

Clear and open communication about services to be provided can eliminate
potential problems down the mad (NWRF.L, 2000).
Keys to success as learned by the Battleground School District in implementing

their Homelink programs include the idea of building the program from the ground up by
involving the homeschool community in all areas of the design and implementation.
They also suggest establishing a mission focus early in the process and implementing a
set of core values to guide decision-making. It is important to decide what will make the
program unique from other alternatives. They also suggest interested school districts
visit other successful programs for ideas and allow growth to drive expansion (NWREL,
2000).

Possible Objections
Some homeschoolers will object to the implementation of Parent-Partnered
Programs because it draws students out of the homeschool ranks, provides a readily
available group of pseudo-homeschoolers to influence public perception of traditional
homeschoolers and creates a possibility that all homeschoolers will ultimately be required
to be accountable to a public educator at some point in the future (Kaseman, 2000; WHO,
2001) & McCurdy, 2004).
Despite these potential public relations roadblocks, public educators interested in
offering such opportunities have usually found a constituency ready to accept them.
Responsible and sensitive public school personnel can and have implemented Parent-
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Partnered Programs without compromising tl1e right of independent homeschoolers.
These school-parent partnerships can survive, even if most independent homeschoolers
stay away (Lines, 2003). The im10vative practices developed in the areas of educational
delivery and management may prove helpful in regular school settings in the future
(Lines, 2003).

CHAPTER THREE
PROCEDURES
The author became interested in the project while working in the position of
Teacher Coordinator of an alternative learning experience program in Central
Washington. While working with constituent pa.rents to establish and develop a sd1ool
program based upon WAC 392-121-182, site visits were conducted to several existing
programs in Western Washington. Although these visits were helpful and the people
were open to sharing what they had learned, it was difficult to come away from these
meetings with resources that could be implemented successfully in another setting.
Rationale
Each of the school districts that implements one of these programs and the
programs themselves are subject to state audit. In addition, since these programs are
subject to public scrutiny from those who may not want them to be successful it is
imperative that each one of these programs has polices and procedures in place that will
ensure that state auditors will approve of the implementation of the school program.
Right or wrong, opponents of these programs have made assertions that errors
have been made in managing one or more of these programs. It is incumbent upon the
school's staff that those currently managing an alternative program of this type and those
who choose to do so in the future make certain that all pertinent requirements are met. In
addition, school staff should be made aware of the issues than can cause some to become
concerned enough to address local school boards, challenging the district's
implementation of the program. It is mandatory that school districts be not only above
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reproach in their record-keeping and processes, but also in their communication to the
public about the operation ofa school program based on WAC 392-121-182.
Purpose
The goal then of this project was to-compile a handbook containing relevant
resources that stipulate the basic requirements of the law that pertain to the
implementation and management of Parent-Partnered Programs in Washington State.
There are specific requirements of such programs spelled out in the Washington
Administrative Code and these are delineated within this project. There are also
examples and suggestions included to help districts determine how they will meet those
specific requirements. These samples will be meant to illustrate how requirements could
be met with the intention that an interested district will either adopt those included or
create a document that meets the same requirement in a similar fashion.
The author has compiled information from research, human resources, school
districts in Washington State and the Office of the Superintendent of Public Instrnction.
The project assists school districts in the implementation of alternative learning
experience programs in public school districts in Washington State.
The project focuses not only upon the requirements of running the program, but
also includes suggestions for public relations and the avoidance of pitfalls that may cause
the demise of the school. Schools of this type are unique and exciting. They are on the
cutting edge of educational change today in Washington State. Managed growth and
governance will create an environment in which the goals are clear, the paths are well
chosen and the results are satisfactory.

CHAPTER FOUR
PROJECT: PARENT-PARTNERED PROGRAM HANDBOOK
A valid concern for school district persoru1el charged with operating a ParentPatinered Program is whether or not a state audit will uncover a problem in the way the
. , program is administered. Meeting therequir<c,ments of WAC J92-12!-!82 and providing
a service that families will find valuable are the goals to meet. Breaking down the WAC
into five manageable sections is a good way to approach the task of fulfilling the
requirements.
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PARENT-PARTNERED PROGRAM
HANDBOOI(

Handbook Containing Basic Requirements of the
Implementation and Management of Parent-Partnered Programs
Pertaining to Washington Administrative Code 392-121-182
Gregory W. Lovercamp
Central Washington University
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Section One
The first logical section could be referred to as School Board Policies and would
include the documents that in the Wenatchee School District are called policies 2245,
2246 and 2246P. Each district should have equivalent policies availahle at the
superintendent's office. A copy of these must be available at the school site in print
form.
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POLICY NO. 2245
ALTERNATIVE LEARNING EXPERIENCE PROGRAMS
The district establishes that upon Board approval it will designate sites where
alternative learning experiences can occur as defined in WAC 392-121-187..
Every student enrolled in the program shall have a written individual plan approved by
the student's supervisor who must be an employee of the district, that meets the following
minimum criteria:
1. The plan must include a schedule of the duration of the program, including the

beginning and ending dates;
2. The plan must describe the learning activities that the student is expected to complete
that is of sufficient detail to guide and advise the student;
3. The plan must describe the teaching components of the program, including where and
when teaching activities will be conducted by district staff;
4. The plan must require that the student shall meet one-on-one with qualified district
staff for at least sixty minutes per school week or the equivalent (two hours if two
students meet with one staff member, three hours if three students are present, etc.)
for instruction, review of assignments, testing or other learning activities.
5. The plan must include a reasonably accurate estimate of the average number of hours
per month that the student will be engaged in learning activities required by the plan.
The curriculum and course requirements for the program must be approved by the
district pursuant to policy. Student performance will be supervised, evaluated and
recorded by school district staff. Each student's educational progress will be
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reviewed at least once during the student's first twenty days in the program, and at
least every 45 days thereafter. The results of the reviews shall be shared with the
student. If a student is not substantially successful in the activities identified in his or
her plan, a revised plan may he implemented. If the student's performanc~ does not
improve in the ninety days after he or she has been determined to be failing, the
program staff will develop a plan to remove the student from the program no later
than at the end of the current school year and for not less than one school term.
Students have the right to enroll in other district programs.
Each student's records, including his or her plan, enrollment records, attendance
records and records of total hours of participation in educational activities must be
maintained and kept available for audit at the program site. Students in grades 9-12 shall
submit their own written statements at least monthly reporting the hours they engaged in
planned learning activities. Timely submission of such reports is a condition of
participation in the program. Students shall be repo1ied to the state for funding purposes
based on the number of hours their plans call for them to engage in planned learning
activities. If, over the course of two months, a student's actual number of hours of work
varies from that estimated in the plan by more than five hours per week, the student's fulltime equivalency shall be adjusted to the actual two-month average. If a student fails to
meet with district staff for twenty consecutive school days, he or she will no longer be
reported as enrolled for funding purposes.
The staff shall not report students for funding from alternative learning experience
programs that do not meet one of the two following criteria:

25

1. The program maintains a ratio of full-time equivalent certificated instructional staff
which is at least equal to the district's basic education funding ratio for the grade band
of students in the program; or

"

2. There is evidence available for audit that the district expends at least 70% of the basic
education entitlement claimed for students enrolled in the program on program
expenses. Such expenditures must be direct expenditures from Programs O1, 31
and/or 45 as defined in the Accounting Manual for Public School districts in
Washington State for the specific year.

Legal Reference: WAC 392-121-182 Alternative learning experience
Requirements
Adoption Date: August 10, 1998
Wenatchee School District
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POLICY NO. 2246
STANDARDS FOR DISCRETIONARY AND
ALTERNATIVE LEARNING PROGRAMS
Discretionary and alternative. learning programs are those which provide a distinctive
learning environment with the degree of substance and impact that identify them as a
focal point of the school. A proposed discretionary or alternative learning program shall
meet the following five standards to be considered for development. The extent to which
proposals meet these standards can also be utilized to select from among multiple
proposals.
1. The program's vision shall be consistent with the goals of public education and the

mission of the district. In addition, all programs shall abide by all federal and state
laws, the rules and regulations of the State Board of Education and the State
Superintendent of Public Instruction and the policies and procedures ofWenatchee's
Board of Directors. Exception shall be made in those instances where permissible
waivers are requested and approved.
2. The program shall enhance student learning, especially the achievement of the
Washington State Essential Academic Leaming Requirements and the Wenatchee
School District Cuniculum Standards by all district students.
3. The program shall be open to all district students allowing all students to emoll in a
fair and equitable mam1er. Information about the program shall be thoroughly
communicated to all district students.
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4. Expansion and/or replication of the program must be possible. Program developers
shall commit to the development of a plan, "A Success Plan", for expansion and/or
replication if district student and parental demand so warrants.
5. The .district support\;d budget for a .program shall not exceed the per pupil cost of
educating other students at the same school level. The source of any additional human
or financial resources required for program development, implementation and
maintenance must be identified so that resources are not drawn from other district
students.

Legal References: RCW 28A.320.015 School Board Directors - Powers
-Notice of Adoption Policy
RCW 28A.320. l 40 School with Special Standards
Adoption Date: February 24, 1998
Wenatchee School District
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POLICY NO. 2246P
STANDARDS FOR DISCRETIONARY AND ALTERNATIVE PROGRAMS

These procedures are designed to assist the sponsoring group of a discretionary or
alternative learning pn;igram in the collection of information and applir.ation process
necessary for the program proposal to be considered by the Superintendent and School
District Board of Directors.
These procedures also delineate all written documents required as attachments to the
proposal application. This program application form, together with all attachments, shall
constitute the proposal packet utilized by the school board.
It is critical that the sponsoring group document this process maintaining a written

record of all work with each group.
DECISION MAKING GROUP AND PLAN
A. Any proposal group shall have an identified decision making group and plan

consistent with established district decision-making guidelines. A copy of the
decision making plan and a roster of the members of the decision making group will
be Attachment #I.
PURPOSE STATEMENT
B. There shall be a purpose statement for any proposed new program. In addition, the
specific qualities that distinguish the proposed program from current programs shall
also be delineated. The document containing the purpose statement and the
distinguishing qualities will be Attachment #2.
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REVIEW OF LITERATURE AND BEST PRACTICE
C. A review of the literature, current best practice and other relevant investigative devices
shall be utilized to determine the impact that the proposed program likely will have upon
the following policy goals:
I. The promotion of the education of the district's students consistent with the goals of

public education and the mission of the district and with the achievement of the
Washington State Essential Academic Leaming Requirements and the Wenatchee
School District Curriculum Standards by all district students.
2. the enhancement of student learning by the expansion of available choices,
3. the enhancement of parental and community involvement,
4. the promotion of the effective, efficient, and safe management and operation of the
district.
A summary of research findings linking the proposed program to the above state policy goals

will be Attachment #3.
SUBSTANTIAL OR PERVASIVE IMPACT UPON OTHERS
D. Whenever there is the potential for a substantial or pervasive impact upon another
building/program/support service, such as establishing a program at a school site, then
the following consensus statements and consensus decision to proceed shall be reached
by the impacted building's/program's/support service's decision making body and the
decision making body of the proposed group:
I. A consensus statement delineating the potential impact of the proposed program

upon the impacted building/program/support service.
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2. A consensus statement delineating how positive impacts will be maximized and
negative impacts minimized.
3. A consensus recommendation, consisting of 80% of the parties involved, to
proceed delineated in a recommendation statement. This consensus joint statement
will be Attachment #4.
GOALS AND OBJECTIVE AND ASSESSMENT
E. The proposal shall include a statement of the goals and specific objective to be achieved
by the proposed program. The relevant district policy goals, listed in C. above, will be
included as goals. In addition, the evaluative criteria and instruments to be utilized to
measure the achievement of the stated goals and objectives shall be identified. The goals,
objectives, and assessment measures document will accompany the proposal as
Attachment #5. As a minimum, annual evaluations will be required. An action plan
utilizing the results of each evaluation and a copy of the evaluation results will be
submitted at least annually to the superintendent.
PROGRAM DEVELOPMENT PLAN AND BUDGET
F. A program development plan including a development timeline, a list of human resource
requirements, and a detailed development budget shall accompany the proposal as
Attachment #6. The district supported budget for a proposed program shall not exceed
the per pupil cost of education of other students at the same grade level. The source of
any additional human or financial resources required for the program development shall
be identified prior to Board approval of the program.
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PROGRAM IMPLEMENTATION PLAN AND BUDGET
G. A program implementation plan including an implementation timeline, a list of human
resource requirements, and a detailed implementation budget will accompany the
proposal as Attachment #7. The distdct supported budget for a new program shall not .
exceed the per pupil cost of educating other students at the same school level. The source
of any additional human or financial resources required for program implementation shall
be identified prior to Board approval of the program.

SINGLE OR MUL TIYEAR PROGRAM DECISION AND BUDGET
H. The proposal shall indicate ifa single year ofmultiyear program is proposed. If the
proposal is multiyear then the number of years shall be stated and a list of budget
implications for each year will accompany the proposal as Attachment #8. The district
supported budget for the program shall not exceed the per pupil cost of educating other
students at the same school level. The source of any additional human or financial
resources required for program maintenance shall be identified prior to Board approval of
the program.

PLAN FOR SUCCESS
I.

The proposal shall have a written plan, submitted as Attachment #9, which details:
1. The student selection process and procedures.
2. The procedures to eliminate or reduce barriers to inclusion.
3. The procedures to eliminate or reduce waiting lists.
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COMMUNITY COMMUNICATION AND INVOLVEMENT PLAN
J.

A plan to provide community communication and involvement will be developed and
implemented. Both the plan and a synthesis of the involvement will be shared as
Attachment # l 0. Broad support is critical to the acceptance of any program proposal.
'

'

.

'
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- -

-
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SHARING WITH ELEMENTARY AND/OR SECONDARY LEVEL GROUP
K. The proposal group shall share their proposal with the appropriate level group,
elementary or secondary. The level group's review recommendations and corollary
statement by the proposal group will be Attachment # 11.
CABINET REVIEW
L. The proposal and all attachments will be reviewed by the cabinet at least three weeks
prior to the date at which the Board will receive the proposal. Cabinet recommendations
and a corollary statement by the proposal group will be Attachment #12.
PROPOSAL GROUP DECISION TO PROPOSE
M. The decision to propose a potential program will follow the proposal group's decision
making plan and will be indicated by the signature of the decision making body's chair
on the program application form. If the decision making plan allows less than unanimous
(80%) agreement, then a plan to address dissenting concerns will be Attachment #13. If
another building/program/support service is substantially or pervasively impacted, then
their agreement to the proposal is indicated in Attachment #4.
CONTRACT WAIVER
N. lfthe proposed program requires a contract waiver, then the district contract waiver
process shall be followed. Evidence of waiver approval will be Attachment #14.
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SUPERINTENDENT REVIEW

0. The superintendent will review the proposal packet to ensure that it is complete,
including all attachments prior to placing the proposed program on a board agenda.
IMPLEMENTATION ACTIVITY COMMENCES

P. Implementation timeline activities may commence with school Board approval.
EVALUATION

Q. A program and budget evaluation and an implementation report for appropriate action
shall be submitted annually to the superintendent.
SUNSET REVIEW

R. Any new program which no longer meets the five Board policy standards for
development will be returned to the board for sunset consideration.

(
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Discretionary Programs and
Alternative Learning Programs
Review Process
Discretionary programs and alternative learning programs are those programs which provide
a distinctive learning environment with the degree of substance and impact that identify them
as a focal point of the school. Discretionary and alternative learning program applications
are available to any group, staff or community, proposing a program.
Review Process:
1.

The application form is submitted to the Superintendent.

2. The Superintendent and cabinet review the application to determine if the proposal meets
the five board policy (#2246) standards for discretionary and alternative learning program
development consideration. Superintendent determines if additional supporting
information is needed (i.e. school/parent surveys, voice poll, data collection, etc.)
3. When the Superintendent determines that the proposal idea meets the five policy
standards, or best meets the standards if there are multiple proposals under consideration,
then the School Board will review the program proposal to evaluate the possibilities,
challenges, concerns, etc.
4. If the Superintendent determines that the proposal idea does not meet the five policy
standards, then the group has the option to modify their idea to meet the standards or to
appeal the judgment of the Superintendent to the Board.
5. Upon Board approval of the discretionary or alternative learning program application, the
Superintendent will assign a central office liaison to work with the proposal group.
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Wenatchee School District
Discretionary and/or Alternative Learning Program
Procedural Checklist
. The following procedural checklist is. designed to assist the central. office liaison in their work
guiding and supporting proposal groups. This procedural checklist provides a quick
reference to the steps already described.
Attachment #1
Decision making group roster.
Decision making plan.
Attachment #2
Purpose Statement.
Attachment #3
Summary of research finding relative to policy goals.
If there is the potential for a substantial or pervasive impact upon another
building/program/support service then:
Attachment #4
Consensus statement delineating the potential impact of the proposed program upon
the impacted building/program/support service.
Consensus statement delineating how positive impacts will be maximized and
negative impacts minimized.
Attachment #5
Goals and objectives statement.
Delineation of assessment measures.
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Attachment #6
Program development timeline.
Development human resource requirements.
Detailed development budget.
Identification of the source of any additional required human and/or financial
resources for development.

Attachment #7
Implementation timeline.
Implementation human resource requirements.
Detailed implementation budget.
Identification of the source of any additional required human and/or financial
resources for implementation.
If the proposal is a multiyear proposal then:

Attachment #8
Statement of number of years.
Budget Implications for all years.
Identification of the source of any additional required human and/or financial
resources for multiyear maintenance.

Attachment #9
Plan for success document.

Attachment #10
Community communication plan.
Community involvement plan.
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Synthesis of community involvement.
Attachment #11
Elementary and/or Secondary level group's review recommendation.
Proposal group's corollary statement to cabinet's review.
Attachment #12
Cabinet's review recommendation.
Proposal group's corollary statement to cabinet's review.
Attachment #13
Proposal group's decision to proceed signature.
Plan to address dissenting concerns as appropriate.
If waiver contract is required then:
Attachment #14
Evidence of contract waiver approval.
Attachment #15
Confirmation by superintendent that proposal packet is complete.
Attachment #16
Placement on school board agenda.
School board action.
Upon approval of school board and implementation of program then:
Attachment #17
Annual program and budget evaluation.
Sunset review by the school board if appropriate.
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Wenatchee School District No. 246
Application Form
Discretionary and/or Alternative Learning Program Proposal
Program T i ! ! ~ ; · - - - - - = ~ - - - - ~ - - - -

Grade L e v e l : - - - - - - - - - - -

Proposal Group:

Telephone: (H) _ _ _ _ _ _ _ __

Group Representative:------------Mailing Address: - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - A proposed Discretionary program or Alternative Learning Experience program must meet the five
school board policy (#2246) standards in order to be considered for approval to continue into the
developmental stage. The application procedure is as follows:
Step 1:

Provide a list of the members of the sponsoring group. Please include name, addresses and
phone numbers (home/work). Provide a written (300 words maximum) description of the
proposed program and a purpose statement that provides evidence that the proposed program is
consistent with the goals of public education, and the mission of the Wenatchee School District.

Step 2:

Provide a written plan as to how the proposed program will enhance student learning and
complement the achievement of the Washington State Essential Learning's and the Wenatchee
School District Curriculum standards.

Step 3:

Provide a written plan that identifies the student population to be served, ensures that enrollment
is open to all students, that selection is made in a fair and equitable manner, and strategies
which will be used to minimize barriers to participation, such as transportation, and how
enrollment opportunities will be communicated to all district students and their families prior to
student selection.

Step 4:

Expansion and/or replication of the program must be possible. Provide a statement addressing
your commitment to expansion and/or replication of the program, and an outline of a
development plan for the expansion and/or replication of the program if district student and
parental demand so warrants.

Step 5:

The district supported budget for a discretionary and/or alternative learning program shall not
exceed the per pupil cost of educating other students at the same school level. Provide a
detailed budget of the program implementation and operating costs including human resource
requirements and other financial resources that will be used in the start up and yearly operations
of the program.

Official Use:

Date Submitted: - - - - - - - - - - - - - - - Received By: - - - - - - - - - - - - - - - - -

Reviewed Bv Superintendent:

Date:

Initialed:

----
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Section Two
A sample student learning plan that meets the requirements of section two is
included next. This sample lists the beginning and ending dates of the plan and since it is
. for a school year that has not yet begun-it only lists the on--site class schedule. It does
have sections that will be completed as the year progresses that fulfill the requirements of
this section of WAC 392-121-182.

(
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LOVERCAMP, JENAE RUTI-I's Learning Plan
Sep 01, 2004 to Jun 15, 2005
No commentary is due at this time .

.Elective
Cooking
Teacher: Empty, Cell
Enrolled Sep OJ, 2004
No attendance information avaUable.
No progress hist01y available.
6-8 Cooking (Semester) This class will include lessons on food handling, kitchen safety, meal planning and how
to follow a recipe. Students will learn how to prepare a meal including ideas for great desserts. (H=rninimal,
Sem.)

Radio Drama
Teacher: Empty, Cell
Enrolled Sep OJ. 2004
No attendance iriformation available.
No progress hist01y available.
1-2, 3-5, 6+ Radio Drama/Public Speaking for the Faint-Hearted Performer (Semester) How many of our kids
have felt nervous or shy about making a public presentation? This will be a class to learn more about giving a
great speech, presentation or performance and enjoy working with a group to complete a JOB WELL DONE!
Learn what it is to be a good speaker in all different settings. Students will enjoy various activities in learning
including how to perform and produce a radio drama and other oral presentations. (I-I=l hr, Sem)

Sign Language II
Teacher: Empty, Cell
Enrolled Sep OJ, 2004
No attendance information available.
No progress history available.
3-5, 6+ Sign Language II (Yearlong) More fun with signing!! (1-I=minimal, Year)

Spanish
Teacher: Empty, Cell
Enrolled Sep O/, 2004
No attendance iriformation available.
No progress hist01y available.
6+ Spanish Middle School Spanish (Yearlong) Group Spanish will be taught to older students who can use their
reading, writing, and memorization skills·to learn another language and about the Spanish speaking cultures
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around the world. This class will include studies from a text and worksheets. Students will learn present tense
conjugations and sentence formation, and more. Outside work is required in order to make this once a week
course beneficial for the students and the class as a who! e. (H=l+ hr, Year)

Yearbook/ Digital Imaging
Teacher: Empty, Cell
Enrolled Sep OJ, 2004

-~Na-.attendnnr.e infrwmaticm available.,
No progress histo,y available.
6+ Yearbook/Digital Imaging (Yearlong) This course is designed to allow students to explore the world of
photojournalism. Projects will include personally created photo stories, slideshows, and other imaging projects
including the annual yearbook slideshow. This is intended to be a production oriented class. Willingness to
complete assignments is mandatory. Keyboarding and computer skills required. (H=.5-1 hr., Year)
No commentary was found for this subject.
No commentary is due for this subject at this time.

Fine Arts
Art
Teacher: Empty, Cell
Enrolled Sep 01, 2004
No attendance information available.
No progress hist01y available.
6-8 Art (Yearlong) Students will be introduced to a variety of techniques and materials. Skills taught may
include landscapes, still life, and portraits. Students will work on drawing in a variety of media including
charcoal, watercolor, pastel, and pen and ink. (l+=none, Year)

Piano
Teacher: Empty, Cell
Enrolled Sep OJ, 2004
No attendance information available.
No progress history available.
Group Piano Class is designed to teach basics of piano playing including technique, rhythm, note reading, and
music theory in an environment of three to five students. Though the school provides method books, a
piano/keyboard is necessary for daily practice. Out of class practice is mandatory! Each student will have the
opportunity to play in at least two piano recitals during the school year. Students will be placed in classes based
on age and ability according to the teacher's recommendations. Students need a minimum 3rd grade reading level
to be successful in this class. (H - daily, Year)
No commentary was found for this subject.
No commentary is due for this subject at this time.
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Health/PE
Physical Education
Teacher: Empty, Cell
Enrolled Sep 01, 2004
No attendance information available.

Nu prug,ess ittstmy l!Vllllllble.
Emphasis will be on joy of recreation and fitness. Benefits of exercise and healthy habits will be a focus. (H =
none, Year)
No commentary was found for this subject.
No commentary is due for this subject at this time.

Language Arts
Writing
Teacher: Empty, Cell
Enrolled Jan 28, 2005
No attendance information available.
No progress histmy available.
3-5, 6+ Adventures in Writing (Semester) Introduction of the Six Traits of Writing including ideas, organization,
sentence fluency, conventions, word choice, and voice. Students practice writing narrative, expository,
descriptive and persuasive paragraphs. Students are encouraged to journal, write special pieces, and create their
own books. This class may work on the school newsletter. (H=I hr., Sem.)
No commentary was found for this subject.
No commentary is due for this subject at this time.

Mathematics
Middle School Math
Teacher: Empty, Cell
Enrolled Sep OJ, 2004
No attendance information available.
No progress histo,y available.
6+ Middle School Saxon (Yearlong). In many texts the topics (such as ratios) are introduced all at once,
practiced and then left alone. In this class the lessons introduce new concepts in small "bites". The new
information is then used, reviewed and extended throughout the rest of the year so all major concepts are
reviewed for the remainder of the year to insure long term learning. Regular tests. This is an easy format to use at
home. (H=daily,Year)
No commentary was found for this subject.
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No commentary is due for this subject at this time.

Science
Human Body Science
Teacher: Empty, Cell
E.~/'R/1.ed Sep 01, 2Q04
No attendance information available.

No progress histo,y available.
4-6 Human Body Science (Yearlong) As students study the body's systems, they'll build their own large paper
model. They'll do experiments and observe a variety of animal body parts. Review cards will be sent home about
once a month to be learned and returned for a reward. (H=minimal, Year)
No commentary was found for this subject.
No commentary is due for this subject at this time.

Social Studies
No classes found for this subject.
No commentary was found for this subject.
No commentary is due for this subject at this time.

Commentary
No commentary was found.
No commentary is due at this time.
WINGS is Copyright O 2003 Northwest Cyberschool, All Rights Reserved.
WINGS is a Verisign Secured Site.

{
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Section Three
Section three deals with reporting enrollment and includes two samples that could
be used to verify monthly hours spent on the student learning plan.
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Student Name:

Month:

Year:
2003/04

Valley Academy of Learning Progress Report
Please listprogress ma.de for the ciirrent month.
Art
Health
Language Arts
Reading
Writing
Spelling-Vocabulary
Grammar

Math

Physical
Education
Science
Social Studies
Other

The signature of the parent below certifies that their child will meet or exceed the following requirements
of WAC 180.121.182 (Alternative Learning Experiences). Study time for Kindergarten is a monthly
average of 10 weekly hours, 2.5 of which are on-site; study time for grades 1-3 averages 20 hours per
week, 5 of which are on-site, and study time for grades 4 and up averages 25 hours per week, 5 of which
are on-site. If the expected hours are not met during the month, the parent shall provide an exceptions
report on the Timesheet or Progress Report. In addition, the parent certifies that all materials used during
these hours are chosen to meet the academic and scholastic goals for the student's learning plan.

Parent S i g n a t u r e - - - - - - - - - - - - - - - - - - - Date _ _ _ _ _ _ __
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Student Name:

Month:

Year:
2003/04

V aII ey Aca d emvo fL earnrng T'1me Sh eet
Monday

Tuesday

Wednesday

Thursday

Friday

Week Total

Monday

Tuesday

Wednesday

Thursday

Friday

Week Total

Monday

Tuesday

Wednesday

Thursday

Friday

Week Total

Monday

Tuesday

\Vednesday

Thursday

Friday

Week Total

Dates
VAL Hours
Home Hours
Total Hours

Dates
VAL Hours
Home Hours
Total Hours

Dates
VAL Hours
Horne Hours

Total Hours

Dates
VAL Hours

Home Hours
Total Hours
The signature of the parent below certifies that their cluld will meet or exceed the following requirements of WAC 180.121.182
(Alternative Learning Experiences). Study time for Kindergarten is a monthly average of 10 weekly hours, 2.5 of which are on-site;
study time for grades 1-3 averages 20 hours per week, 5 of which are on-site, and study time for grades 4 and up averages 25 hours per
week, 5 of which are on-site. If the expected hours are not met during the month, the parent shall provide an exceptions report on the
Timesheet or Progress Report. In addition, the parent certifies that all materials used during these hours are chosen to meet the
academic and scholastic goals for the student's learning plan.
Parent Signature _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date _ _ _ _ _ __
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Section Four
Section four of the WAC refers to documentation required to be available in the
event of an audit and would include all of the forms and reports in this project. They are

not dvpli1;.1ted here. but are..availahle in this project.
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Section Five
Section five specifies the effort a district must expend to provide for the running
of the program. It says that up to thirty percent of the basic education allotment

gernmited by the students enrolled in the program could be used for indirect expenses
incurred by the district. The rest must be used on the program. A sample funding model
is included.
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Valley Academy of Learning Funding Model
Funding for the Valley Academy will be based on the Average Basic Education
Allocation per FTE Student with no enhancements reported by OSPI in April of the year
preceding the budgetyeaL For example, to determine the amount for the 2003 ..2004
school year the BEA would be taken from the April 2003 apportionment statement. This
will make it possible for an amount to be estimated in a timely manner for the subsequent
year's budget.
The April BEA amount will be multiplied by the estimated FTE which will be
detem1ined in corroboration with Valley Academy staff. This FTE number will be
adjusted to the actual October I FTE emollment reported to OSPI.
The expenditures of the Valley Academy will be subject to a unique carryforward provision for the school years 2003-2004 and 2004-2005. Funds not expended
for operating expenses for these years will be held over for the anticipated facility change
at the end of the current building lease in June 2005. In subsequent years, the
expenditures of the Valley Academy will be subject to a 10% carry-forward provision.
This is consistent with the district's policy for other buildings and programs, and
accomplishes two purposes: It encourages the building/program to spend current
resources in the current year, while avoiding the need to over or under-spend at year-end.
The following table shows the legal minimum amount the district is obligated to
spend for alternative programs, along with the amount funded under this model. This
reflects the board's commitment to provide alternative programs in a responsible manner.
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The board has the obligation to balance program needs with budgetary restraints, and
may decide to adjust or change this funding model in the future.

· Minimum Allocation per WAC:

BEA Allocation
(April 2003 Apportionment)

$4131

70% Minimum Requirement
(WAC 392-121-182)

$2892

Computation of 2003-2004 Allocation:

PerFTE

Program

Basic Ed Allocation (April 2003)

$4131

$640,305

Less 15% Indirect

$ 620

$96,100

Allocation to VAL

$3511

$544,205

October 1, 2003 FTE/Estimate
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary
The process of implementing an alternative school program to serve the needs of
a sp~c;ific popqlation can !Je !Joth rewarding and .overwhelming. This dichotomy of
reactions is exacerbated when there are those who are anxious for what the program has
to offer and those who are vehemently opposed to its implementation. Such is often the
case when a Parent-Partnered Program is put into place in a Washington state school
district. A clear vision for the program that is articulated well will alleviate some of the
distress involved with starting a new program. There will however, be some
opportunities for working out the details necessary for the fledgling school to begin
operations. The intent of this project has been to point out some of the trouble areas
incumbent in this process and also to provide some resources to make the upstart run
more smoothly.
Conclusions
After researching the available resources at the local level, from other school
districts running Parent-Partnered Programs and also at the state level the author has
concluded that it is possible to implement a program that maintains a good balance of
meeting the applicable requirements, placating the potential opponents and also providing
options for interested families to avail themselves of the choice of a Parent-Partnered
Program. When choosing to move forward with the choice of implementing a ParentPartnered Program interested parents and school district officials would do well to
educate themselves about the movement. This author found no empirical data either
51
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supporting or denigrating the result of these programs. Evaluation of their success or
lack thereof is anecdotal at best. The result of people's differing analyses simply means
they either participate or they do not participate, they either try to influence others to
..ai;;c;;i;;pt their .conclusions or they do not .. Several organizations claiming to represent
homeschoolers do not endorse Parent-Partnered Programs. This is not to be unexpected
since participants in these programs are public school families. It would be best in the
view of this author if public school programs would not include the use of the word
"homeschool" in their literature or references to the participants in Parent-Partnered
Programs.
Recommendations
When planning the implementation of a Parent-Partnered Program it is advisable
to visit several programs currently in operation, speak with parents and school district
employees currently involved in the existing programs and also engage local
homeschoolers in conversation regarding their positions on such programs.
The implications of implementing a Parent-Partnered Program are worth noting.
Although these evaluative comments are subjective and the views of this author they are
not without merit and deserve to be considered along with summaries from various
sources. The climate in Washington State regarding charter schools is unclear at this
writing. The state legislature passed a charter school law, however with a successful
signature campaign by the Washington Education Association the issue will appear on
the November ballot. We are still one of the few states without a charter school law,
which limits that particular type of educational choice, but in answer to that Washington
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state has a unique choice in that this type of alternative school is not available in the rest
of the country.
Some homeschoolers would rather not have these Parent-Partnered Programs
available ]:>eg<'lµse of their c91wi;rns about their freedom to .continue.educating.their.
children the way they choose. There is no strong reliable evidence available to assert that
the homeschool law is in jeopardy as a result of the existence of Parent-Partnered
Programs in Washington State. If implemented in a professional manner with clear
communication in regards to what the programs expect and offer there should be no valid
reason to eliminate the existence of Parent-Partnered Programs in Washington State.

(
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Valley Academy of Learning

Program Overview
Valley Academy of Learning is an Alternative Leaming Experience that operates
under Washington Administrative Code (WAC) 392-121-182 and currently offers classes for
K-10. This program is offered through the Wenatchee School District.
The parent/guardian is the primary teacher. The program is designed to be a support
system, a resource to the family and to insure a high quality learning experience and success
for each child.
The learning guidelines are called Essential Academic Learning Requirements
{EALRs) and are established by the State Commission on Student Learning, and the learning
framework is created by the Wenatchee School District. The courses of study are: Math,
Science, Language Arts, Health, Music, Social Studies, Physical Education and Art.
Valley Academy of Learning offers a variety of classes to supplement and enrich
your child's learning experience.

Education Hours
Kindergarten
IO hours of documented education activities per week. These hours include a
minimum of2.5 hours per week of on-site instruction at V.A.L.
Grades 1-3
20 hours of documented education activities per week. These hours include a
minimum of 5 hours per week and a maximum of IO hours of on-site instruction at
V.A.L.
Grades 4-8
25 hours of documented education activities per week. These hours include a
minimum of 5 hours per week and a maximum of IO hours of on-site instruction at
V.A.L
Grades 9 & 10/High School
25 hours of documented education activities per week. These hours include a
minimum of 5 hours per week and a maximum of IO hours of on-site instruction at
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V.A.L. (The high school program has additional requirements, please ask for
details.)
Curriculum

Our resource librarian has an expertise in curriculum and manages the resource room. The
resource librarian will explain processes and requirements peculiar to the resource room.
District dollars are used for purchasing curriculum that is used in the home.
Kindergarten: $200 per year
Grades 2-10: $400 for a full-time student per year
Twenty-five dollars of these curriculum dollars may be used for consumables.
•

A review process is in place to determine if curriculum submitted by
parents may be purchased by the school district.

•

No public money is appropriated for or applied to any religious worship,
exercise or instruction, or the support of any religious establishment in
accordance with the Washington State Constitution.

•

Parents may purchase any curriculum they choose. Parents will only be
reimbursed for the curriculum that meets the same standards as all
curriculum purchased by the Wenatchee School district.

•

All curriculum purchased with district dollars must be returned after it is
used. (It goes back on the shelf in the resource room for another family
to use.)

•

There are two ways of purchasing curriculum.

>

You may purchase curriculum and be reimbursed using an
"Expense Voucher". The resource librarian will explain and
help with the process.
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You may also purchase using a "Purchase Order." The school
secretary will explain and help you with this process.

Parent Consnltant

.Jhe .con.sul!a.nt's job is to provide supportaQd document acadymic progress. The consultant
will explain the expectations and requirements.
•

Upon entering Valley Academy of Learning every family is assigned a Parent
Consultant. You are required to meet with the consultant within the first twenty days
and then at least once every 45 days for the rest of the school year.

•

Time Sheets or Progress Reports will be required at the end of each month.

•

Student participation is required.

•

Samples of the students work must be provided.

Attendance Procedures

•

You are required to excuse all absences. (suggestion: call by I 0:00 AM)

•

Please pre-arrange absence when you know ahead of time.

•

Unless it is a normal arrival or departure time, you must check in and out at the
office.

•

No child is allowed outside the building unless accompanied by an adult, they cannot
wait for you outside after school. This is for your child's safety. Please discuss this
with your child.

Parent/Visitor Sign-in Procednre

Safety is a key concern and gets regular attention. All visitors need to sign-in and wear a
nametag.
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Parking
You may park in the church parking lot across the street. If all spaces are full, you will need
to find parking on the street. Keep in mind, if parking on the street the limit is two hours.

Parent Boxes
Each family has a box located next to the library. Check your box regularly.

Class Offering List

If you are interested in seeing our schedule you may preview it from this website,
http://www.val.wingsnw.com. Once you are at the site, click on the Find a Class link. You
will not be allowed to login unless you are a registered family. You may narrow your search
by grade level, day, teacher, time of day etc. Be careful of narrowing it too much or you may
not find some of the classes offered.

Dress Standards
Dress regulation is outlined in district policy #3224 and applies to all students. (Further
description is available in the office upon request.)
•

Wearing of any covering over the head is prohibited.

•

No inappropriate clothing. Clothing articles that reveal body areas of the shoulder,
back, chest, waist, and upper thighs are prohibited.

•

No clothing and/or accessories that would be considered a safety hazard.

Withdrawal

If you choose to withdraw before or at the end of the school year, please notify the office.
All materials that belong to the school district must be returned or purchased. All progress
reports/time sheets must be current and handed in to your parent consultant. No records will
be forwarded until the student's file is complete.
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VISION STATEMENT

In 2004, our Parent-Partnered Program will be ...
A Learning Program Where:

•
•
•

•

•
•
•

The whole community is used as a classroom and students use the resources of,
and become a resource for the community
Students learn how they learn and demonstrate academic success in a variety of
ways
Knowledge is presented in a variety of formats including short-term workshops
and full year academic courses for college and job-bound students
The educational approach reflects functional, multicultural, thematic,
collaborative, and critical thinking skills that cater to individual interest and
prepare students for the "Real World"
Students achieve long-term goals through mentoring, internships, apprenticeships,
workshops, and classes
The year round schedule is multiage and uses community resources and a variety
of technologies such as video conferencing, interactive phone communication,
personal and networked computers
Study clubs, group projects, independent study and support for high school
students embellish daily activities

With An Emphasis on Character:

•
•

•

That uses an experiential curriculum built on the foundation of character
development, interpersonal relations, environmental and cultural appreciation
Through community service
By implementing curriculum standards that expect student accountability while
balancing the interest of students and parents

And Cultural Immersion:

•

Where students learn about another culture, culminating in a trip to the
country/culture to live for a period of time

A Learning Site:
•

With a facility that is multi-functional, aesthetic, comfortable, and
environmentally conscientious

(Sample obtained from Sky Valley Educational Center, Monroe Public Schools)
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Program Mission Statements and Core Values

Program Coordinators' Mission Statement

To build a learning organization which will creatively provide options for
.parents.to.partner in .delivering.the bestpossihle personalized educational
experiences for their children, especially in the disciplines of the sciences,
the communication atis, and business, by using the tools of technology
and exemplary teaching practices.
Staff Mission

Staff will generate good will by facilitating and adding value to the
homeschooling process in everything we say and do.
Core Values

>

HomeLink's business is enhancing family potential through creative provision of
superior options for educational experiences.

>

HomeLink Management will respect and nurture personal and team initiative,
growth, and dream building.

>

HomeLink staff will approach every challenge with mental integrity, ethical
behavior, and common business sense to creatively provide options which respect
the organization, the staff, and the clients.

>

HomeLink staff will demonstrate an unequivocal passion, commitment, and
enthusiasm for the art and science of learning and teaching with parent partners.

>

HomeLink staff and parent partners will nurture and celebrate wholesome values
(RCW Code 28A.405.030) in our workplace and our classrooms, to ensure that
everyone is physically and emotionally "safe" so they can concentrate on the
business of learning.

>

HomeLink uses technology as a tool to enhance student imagination and
creativity in understanding the sciences, the communication arts, and principles of
business.

(Sample obtained from HomeLink Technology Center, Battle Ground School District)
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Program Belief and Mission Statement

Belief Statement

We believe that parents have the ultimate responsibility for their children's education.
Parents.have an inherent right to partner with public education progrnms to help them
provide a quality education for their child(ren) in a safe, professional, family-friendly
environment.
Mission Statement

Our mission is to partner with parents and the school by offering access to educational
opportunities that enrich, expand, or promote a child's learning experience.

(Sample obtained from HomeLink Program, Lake Stevens School District)
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Valley Academy of Learning
11 N. Chelan Avenue
Wenatchee, WA 98801
(509) 662-6417
(509) 663-4597 - FAX

Dear Prospective Family:
Thank you for your interest in Valley Academy of Learning.
We have put together information that we hope will serve as a resource to answer
questions about Valley Academy of Learning. You will also find registration forms
enclosed.
Please be sure to read carefully and follow all the directions. It is important to complete
the packet accurately; incomplete applications will not be accepted.
The Washington State Law requires:
The attendance of every child at every public and private school in the state and
licensed day care center shall be conditioned upon the presentation before or on each
child's first day of attendance proof of either:
I. Full immunization,
2. The initiation of a scheduled immunization, or
3. A certificate of exemption as provided for in the RCW28A.210.090.
Exemptions:
Medical exemption requires a physician's signature.
Personal/Religious exemptions require the signature of a parent/guardian.
Turning in your completed application does not guarantee enrollment. When we have
confirmed your enrollment we will contact you. In the unhappy circumstance that our
enrollment is full, you can be placed on our waiting list with the registration forms
completed.
We look forward to serving you.
Sincerely,

Secretary
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Valley Academy of Learning

Valley High §.chool Admission Contract
VHS Student Responsibilities

As a participant in Valley High School, I agree to the following:

>
>

>

>

To take personal responsibility for my attitude, behavior, studies, homework
organization and community service.
To promote respect for parents, teachers and my fellow students.
To attend all my classes and do my personal best in each of them
To meet weekly with my consultant, bringing with me any work completed since the
previous meeting, or in the case of performance type classes such as PE and Music, a
record of work completed.

I understand that missing any class with an unexcused absence is grounds for my probation
or dismissal from VHS.

Student Signature

Date

VHS Parent Responsibilities

As a parent of a VHS student, I agree to the following:

>

>
>

>

I will meet with my child's consultant at the beginning of the school year to
formulate a year-long learning plan for my child, as well as make sure that he/she is
covering comparable material to any other public high school.
I will attend a minimum of two parent meetings per year.
I will sit in on my child's classes at least once per semester.
I will meet at least monthly with my child's consultant.

I understand that ifI do not take responsibility for my child's learning plan and education it
will be grounds for my child's probation or dismissal from the program.

Parent Signature

Date

(
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Valley Academy of Learning
11 N. Chelan Avenue
Wenatchee, WA 98801
(509) 662-6417
(509) 663-4597 - FAX

Parent Disclosure of Student History
Dear Parent/Guardian:
Please read the following statements carefully and fill out the information below.
Student N a m e ' - - - - - - - - - - - - - - - Parent/Guardian - - - - - - - - - - - -

Address _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ City _ _ _ _ _ _ _ _ _ __
Previous School & District _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
Please check yes or no
_Yes_No

Has the student listed above ever had a history of violent behavior?
The State legislature has mandated that when enrolling a student who has attended another
school, parents disclose whether or not that student has a history of violent behavior.*

_Yes _No

Has the student listed above ever been suspended or expelled from school?

_Yes _No

Has the student listed above ever had issues related to discipline?

-

Yes _No

Has the student listed above ever had attendance problems?

_Yes _No

Has the student listed above have any unpaid fines or fees imposed by other schools?

_Yes _No

Is the student listed above receiving or has received special education services or a Section 504
accommodation?

-

Yes _No

Does the student listed above have a health condition affecting his/her educational needs?

If you have checked yes to any of the questions above, please explain below:

Please note, if you do not disclose this information and provide inaccurate information, your student will
be dropped from Valley Academy of Learning.

Principal, Valley Academy of Learning

(

(
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ACKNOWLEDGEMENT OF RESPONSIBILITIES
I.

I understand that I will be meeting with my advisor for the first time within 20 days and
that I am required to meet thereafter within a 45 day period for the rest of the year. I
will be expected to bring examples of student work to these meetings. (Check with
. co.n.sulta11t for specific d~tails.}

2.

I am required to turn in a time sheet/ progress report to my consultant before the end of
each month.

3.

I understand the attendance policy of Valley Academy.

4.

I understand that any curriculum purchased using Valley Academy allotment dollars is
the property of Valley Academy of Learning and the Wenatchee School District.

5.

Upon withdrawing from Valley Academy of Learning, I understand that all paperwork
must be complete and all materials belonging to Valley Academy returned.

I do hereby acknowledge that I have been clearly informed and understand my
responsibilities as a participant in the program offered by Valley Academy of Learning.
understand that if! do not satisfy the above responsibilities that my student may not be able
to attend classes until I become up-to-date and may be subject to withdrawal from Valley
Academy of Learning if the issue continues uncorrected.

Parent/Guardian Signature

Date
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Valley Academy of Learning

Class Selection Process
On-Site classes at Valley Academy of Learning are selected after input is gathered from
several.sources. Four components have a bearing on the class offerings:
Parent Input
In the spring parents are surveyed to gather information regarding what specific classes
are desired to enhance the education of Valley Academy students. This is a long list put
together in a brainstorming format.
Staff Input
Staff members are encouraged to research possible class offerings that will challenge and
stimulate students' learning. Their suggestions are included in the list of possible class
offerings.
Feasibility Check
The Teacher Coordinator conducts a check to determine if the program can or should
offer classes based upon the following criteria.

>

Class offerings must align with state education reform standards

>

Expense of materials or other charges related to a specific class offering

>

Safety or liability issues

>

Inability to hire a qualified instructor would eliminate class offering

Actual Sign-Ups

If a particular class does not receive enough signups it will not be offered. The number
of students needed to run a class varies but typically will be five to twenty students.
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Off Site Physical Education

Valley Academy offers large group off-site Physical Education experiences for emolled
students. The program/school district does not pay for admission fees or equipment for
such offerings, but does pay for the Iesso!ls/instrnction. The hoYrs .students are involved
does not count for the on-site hours required per week.
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HIGH SCHOOL DIPLOMA PROGRAM
Program Mission Statements and Core Values

Mission of Home Link
HomeLink Technology Center believes it self-evident that parents have the
ultimate responsibility for their children's education. Because parents pay taxes for
public education, they have an inherent right to use public education programs to help
them provide a quality education for their children.
HomeLink's mission is to assist homeschooling families by offering a
wide variety of opportunities for learning in the areas of technology
and communication training, computer labs, field trips, and contract
learning programs for grades K-12.

HomeLink Technology Center is committed to modeling positive behavior and
developing student character based upon the historical and cultural ethic of Western
Civilization, as demanded by state law.
RCW 281.405.030 states:

It shall be the duty of all teachers to endeavor to impress on the minds
of their pupils the principles of morality, truth, justice, temperance,
humanity, and patriotism; to teach them to avoid idleness, profanity,
and falsehood; to instruct them in the principles of free government,
and to train them up to the true comprehension of the rights, duties,
and dignity of American citizenship.
Therefore, it is HomeLink' s policy that the values and beliefs of our participating
families are supported and in no way devalued. As a public school alternative program,
HomeLink cannot purchase religious materials for instruction or resale. However we do
believe it is important for students to learn about world religions and therefore make an
important distinction between teaching about religions - their history, practices, and
beliefs, and teaching religion.

(Sample obtained from HomeLink Technology Center, Battle Ground School District)
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Washington Administrative Code
Alternative learning experience requirements.
An alternative learning experience may be counted as a course of study. An
altermitiVe learning experience is an individualized course of study for a student who is
not home-based pursuant to RCW 28A.225.010(4), a private school student pursuant to
RCW 28A.225.010 (])(a), or an adult education student. The alternative learning
experience is provided in accordance with a written alternative learning experience plan
that is implemented pursuant to the school district board's policy for alternative learning
experiences. The school district board policy must have been adopted in a public
meeting. The alternative learning experience may be conducted in part outside of the
regular classroom. A portion of the alternative learning experience may be provided by
the student's parent(s) or guardian under supervision by school staff. As used in this
section "school staff' means staff of the school district or a contractor pursuant to WAC
392-121-188. Alternative learning experience may be counted as a course of study
pursuant to WAC 392-121-107 if the following requirements are met:
(I) School district board policies for alternative learning experiences -- Effective

January l, 1996, each school district claiming basic education funding for alternative
learning experiences shall have written policies on file that:
(a) Require a written plan for each student participating in an alternative learning
experience that meets the minimum criteria pursuant to subsection (2) of this section;
(b) Require that all alternative learning experience curriculum and course
requirements be approved by the school district;
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(c) Describe how student perfonnance will be supervised, evaluated, and recorded by
school staff;
(d) Require that each student's educational progress will be reviewed at least once
during the first
twenty
school days and afterwards
.
.. . .
.. at. least once every- forty-five school
days and that the results of each evaluation shall be communicated to the student and if
the student is in grades K-8, the student's parent or guardian. If the school staff
determines that a student is not substantially successful in completing the learning
activities described in the written alternative learning experience plan, a revised written
plan may be implemented. Any revised written plan shall be designed to enable the
student to be substantially successful in completing the learning activities described in the
revised written plan within ninety school days from the date that the school staff first
determines that the student is not substantially successful in completing the assigned
learning activities included in the original written plan. If the school staff determines that
the student is still not substantially successful in completing their assigned learning
activities after ninety school days from the date that the district first determines that the
student is not substantially successful in completing the learning activities included in the
original written plan, or sooner at the discretion of the school staff, a plan to remove the
student from the alternative program shall be devised. Such plan shall specify that the
student shall be removed from the alternative program no later than the end of the current
school year for a period of at least one school term. Students removed from the
alternative program shall be offered the opportunity to enroll in another course of study
as defined in WAC 392-121-107;
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(e) A requirement that the alternative learning experience plan for each student and all
records of emollment, attendance, and total hours of participation in educational activities
for the student are maintained and available for audit in the appropriate school building;
and
(f) At the discretion of the school district board, the policy may describe

responsibilities of the student's parent(s) or guardian including, but not limited to:
(i) Approval of the written alternative learning experience plan;
(ii) Responsibility for the parent(s) or guardian to provide or supervise a portion of the
student's alternative learning experience if the parent(s) or guardian agrees; and
(iii) Requirements to meet with school staff for purposes of evaluating the student's
performance and/or receiving instructions on assisting with the student's alternative
learning experience. The school district board may also prescribe requirements for
appointing a person to provide or supervise a portion of the student's alternative learning
experience in the event the student's parent(s) or guardian will not or can not be a
participant in the student's alternative learning experience;
(2) A written alternative learning experience plan is developed -- Effective January I,
1996, the alternative learning experience plan for a student shall be a written plan of
instruction designed to meet the individual needs of the student, and shall be approved by
a school official and any other person(s) as required or allowed by school district policy.
The written plan shall include, but not be limited to, the following elements:
(a) A schedule of the duration of the program, including beginning and ending dates;
(b) A description of the learning activities the student is expected to successfully

(
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complete. Such description shall be sufficient in detail to guide and advise the student of
the expectations;
(c) A description of the teaching component(s) of the program, including where and
when teaching activities will be conducted by school staff;
(d) A description of the responsibilities of the student including a requirement that if,
on average, the student attends school less than five hours a week, the student shall meet
one-on-one with qualified school staff for an average minimum of sixty minutes every
five school days for instruction, review of the student's assignments, testing, and/or other
learning activities. If more than one student meets with a qualified school staff member at
one time, the required time is increased proportionately, for example, the requirement
becomes one hundred twenty minutes if two 1.0 full-time equivalent students meet with
the staff member at one time; and
(e) A reasonably accurate estimate of the average number of hours per month that the
student will be engaged in learning activities to meet the requirements of the alternative
learning experience plan. This estimate may be used in reporting enrollment in
compliance with subsection (3) of this section and must be based upon the criteria in
subsection (3)(a)(i) of this section;
(3) Reporting enrollment -- Effective beginning with the 1995-96 school year the fulltime equivalency of students enrolled in alternative learning experiences shall be
determined based upon both (a) and (b) of this subsection as follows:
(a) Using the definition of a full-time equivalent student in WAC 392-121-122 and the
number of hours that each student engages in learning activities as determined by either
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(a)(i) or (ii) of this subsection as follows:
(i) The total number of hours that the student engages in learning activities pursuant to
the written alternative learning experience plan including:
(A) Those
hours that meet the criteria.. in WAC 392-121-107
(l)(a);
..
.
·-··· . . .
-

(B) Those hours of work based learning calculated in accordance with WAC 392-121107 (1 )(f);
(C) Those hours of learning activity other than those specified in (a)(i)(A), (B) and (D)
of this subsection that are provided by the student's parent(s) or guardian, or other person
as designated by the written plan, under the direct supervision of the school's qualified
instructional staff; and
(D) Those hours that the student participates in learning activities other than those
specified in (a)(i)(A), (B) and (C) of this subsection. Such learning activity shall be
pursuant to the student's alternative learning experience plan and if the student is in
grades K-8, only includes those hours the student is supervised by the student's parent(s)
or guardian or other person designated by the written alternative learning experience
plan;
(ii) The district may use the estimated average hours per month the student is engaged
in learning activities as stated in the alternative learning experience plan which meet the
requirements of (a)(i) of this subsection: Provided, That for any count date on which the
student has averaged, for the immediate two prior months during the current school year,
the number of hours engaged in learning activities that differ by more than five hours a
week from the alternative learning experience plan estimate pursuant to subsection (2)( e)
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(
of this section, the full-time equivalency of the student for such count date shall be

adjusted to the lesser of 1.0 or the full-time equivalency calculated using the two-month
average;
(b) The eurollment count shall exclude students meeting the definition of eurollment
exclusions in WAC 392-121-108 or students who have not met with appropriate school
staff for twenty conse_cutive school days. Any such student shall not be counted as an
emailed student until the student has met with appropriate school staff and resumed
pariicipation in their alternative learning experience or participated in another course of
study as defined in WAC 392-121-107;
(4) Documentation required -- Effective with the 1995-96 school year the district shall
keep on file in the appropriate school building and have available for audit,
documentation of all hours of learning activities used to determine the student's full-time
equivalency including documentation of the following:
(a) For students in grades K-8, written statements from the student's parent(s) or
guardian or other person as designated by the written alternative learning experience
plan. Such statements shall be submitted to the district on a monthly basis or more often
at the discretion of the district and shall list those hours that the student has engaged in
planned learning activities while not in the presence of school staff. Reported hours shall
be used to determine the full-time equivalency of the student pursuant to subsection (3) of
this section; and
(b) For students in grades 9-12, the student shall submit written statements on a
monthly basis or more often at the discretion of the school staff. Such statements shall list
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those hours that the student has engaged in planned learning activities while not in the
presence of school staff. Reported hours shall be used to determine the full-time
equivalency of the student pursuant to subsection (3) of this section;
(5)Effective with the 1995-96 school year the school districtshall either:
(a) Maintain a ratio of full-time equivalent ce1iificated instructional staff serving the
annual average full-time equivalent students reported for basic education funding
pursuant to this section which is at least equal to the district's basic education funding
ratio for the grade band of the students being reported for basic education funding
pursuant to this section; or
(b) Separately account for, document, and have available for audit, evidence that the
district expends during the school year at least seventy percent of the basic education
entitlement claimed for students emailed in alternative learning experiences during the
school year. Such expenditures shall be direct expenditures in the following programs as
defined in the Accounting Manual for Public School Districts in Washington State for the
school year:
(i) Program O1, Basic Education; and/or
(ii) Program 31, Vocational, Basic, State; and/or
(iii) Program 45, Skills Center, Basic, State.

[Statutory Authority: 1997 c265 § 6 and RCW 28A.150.290. 99-08-008 (Order 99-01), § 392-121-182,
filed 3/25/99, effective 4/25/99. Statutory Authority: RCW 28A.150.290. 95-18-097, § 392-121-182, filed
9/6/95, effective 10/7/95; 95-01-013, § 392-121-182, filed 12/8/94, effective 1/8/95. Statutory Authority:
RCW 28A.150.290, 28A.150.250 and 28A.l 50.260. 91-02-096 (Order 50), § 392-121-182, filed 1/2/91,
effective 2/2/91. Statutory Authority: RCW 28A.41.055 and 28A.41.170. 88-03-013 (Order 88-8), § 392121-182, filed 1/11/88.]

